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Abstract 
This article is focused on the issue of parallel study of native and target-language cultures in foreign language teaching. The 
authors consider studying both native and target-language cultures to be essential for students’ personal development in the 
process of foreign language acquisition. However, efficient process of parallel study of two cultures cannot be realised by one 
language teacher, either a native speaker of the target-language and a representative of the target-language culture or a teacher 
belonging to the same language and cultural community as his/her students. 
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1. Introduction 
Education is one of the essential foundations of society that ensures transition of systematized knowledge, skills 
and competencies to future generations. The quality education, as it is presented in the «Conception of 
modernization of Russian education» (2002), is a complex of educational results that ensures the student’s ability to 
identify, pose and resolve problems.  
Today Russian educational system considers general intellectual and cultural development of the students to be 
one of the crucial purposes of modern education. This tendency can be traced in a number of recent legal documents 
issued by the Russian Ministry of Education (2006, 2012). 
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It goes without saying that the aim of educational system is to encourage physical health, high moral standards, 
professionalism, patriotism, tolerance towards other peoples and their cultural habits. These values form a necessary 
basis for entering the global education and for success in a globalized world (Sysoev, 2009). In this respect language 
education becomes a domain of crucial importance that should foster all these values. Foreign language acquisition 
and studying of its culture facilitates comprehension of one’s cultural, national and language identity. 
In the framework of this study we present a number of theoretical assumptions and conclusions to prove that 
language education is to be focused on parallel study of native and target-language cultures. 
2. Target-language and native language cultures 
According to Makhmutov (1975), today language education in Russia performs a number of functions, crucial for 
the personal development of every student: 
1) student’s personal development, discovering his/her talents, intellectual abilities; 
2) cultural and socio-cultural orientation of language learning, fostering positive values, encouraging positive 
attitude to the world; 
3) promotion of the ideas of lifelong education and self-education, encouraging critical thinking and reflection. 
Thus, the study of a target-language culture along with its educational and intellectual influence on the language 
learner presents one of the major goals of language learning process.  
The term «target-language culture», introduced into the Russian language teaching studies by Passov (2002), is 
used to describe a complex of knowledge, skills and competences developed by the student in the process of foreign 
language acquisition. 
Language is one of the most important representations of culture. Command of foreign languages is a way to 
complete understanding of people’s customs and beliefs (Blum, 1981). 
Language learner usually studies target-language culture in the following aspects (Neuer, 1994): 
1) aesthetic aspect covers arts, literature and music of the target-language country; 
2) sociological aspect embraces social institutions and traditions of the target-language country; 
3) semantic aspect covers representations of the cognitive models in the target-language system; 
4) pragmatic aspect detects the influence of certain cultural norms on the target language. 
One of the essential purposes of language-teaching methodology is to determine the nature of cultural 
representations in the language system and to encourage the parallel study of native and target-language cultures. 
Unfortunately, modern studies stay focused on language learning combined with the study of target-language 
culture. 
To attract attention to this problem Kramsch (1993) distinguishes between two goals of studying culture in 
language learning: 
1) Studying a culture is meant to be more than receiving information. It is important that the student should analyse 
his/her native culture in its correlation with the culture of the target language. Thus, the process of studying 
target-language culture embraces studying of the native culture of the student; 
2) Studying of culture should be individualized and adapted to the student’s national and social identity, his/her age 
and origin. 
Language represents the true identity of its culture. Thus, the process of a foreign language acquisition and 
studying of its culture can help students to become conscious of their own cultural identity. In this respect a foreign 
language presents a new approach towards self-perception through the comparison of native and target-language 
cultures. 
Foreign language as a subject is traditionally treated in academic studies as a way of communicative competency 
formation. We assume this interpretation to be narrow due to the immense potential of  foreign language acquisition 
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for stimulating students’ personal, cultural and aesthetic development. We determined a number of necessary 
conditions of foreign language teaching that stimulates students’ personal development: 
1) mutual integration of aesthetic, psychological, pedagogical and cultural knowledge that forma the basis for 
personal development; 
2) inclusion of cultural information about art and literature works of native and foreign authors in the content of the 
subject; 
3) integration of the elements of native culture in language teaching process; 
4) individualization of the teaching process; encouraging students’ creativity based on the attention to individual 
traits and aptitudes of the students. 
This set of conditions of language education creates the environment that stimulates the parallel study of both 
native and target-language cultures. 
3. Teacher as a cultural mediator in language learning 
One of the functions that a language teacher performs in his/her interaction with students is that of a cultural 
mediator. In most cases language teacher is the only representative of the target-language culture that students can 
regularly get in touch with. Besides, language teacher guides students to reflect on their own ethnic identities and 
facilitates them in honoring other cultures and developing positive cross-cultural relationships (Gay, 2000). 
However, we should mention that the majority of language teachers are representatives of the same culture as 
their students. In this respect they cannot be considered equal to real representatives of the target-language culture 
and there is a risk of presenting a different version of target-language culture, interpreted in the framework of 
cognitive models proper to the native culture of teacher and students. Recent studies in cognitive linguistics and its 
application in foreign language teaching prove correctness of this assumption (Littlemore, 2009). Native culture 
cognitive models are likely to be different from those of the target-language culture. This is why interpretation of 
target-language culture on the basis of these cognitive models may result in incorrect interpretation of habits or 
values proper to the target-language culture. This type of teacher-student interaction in a foreign language class is 
outlined in Fig. 1. 
Thus, we assume that a foreign language teacher belonging to the language and cultural community of students 
plays an important role in parallel study of native and target-language cultures mainly by presenting his own culture 
and providing description and comparative interpretation of some aspects of the target-language culture. However, 
when it comes to revealing the implications and cognitive models basic for the target-language culture and their 
representations in language, only a native speaker of the target language and a representative of its culture could be 
an efficient mediator of this sort of cultural information. This process is presented in Fig. 2. 
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Fig. 1. Study of the target-language culture guided by a teacher sharing native culture with students 
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In this case teacher-student interaction in studying the target-language culture makes students fully responsible 
for studying their native culture and comparing it with the target-language culture. This situation cannot be 
considered as encouraging parallel study of native and target-language cultures as well. Thus, the ideal model of 
teacher-student interaction for ensuring parallel study of native and target-language cultures should include two 
language teachers, representing both native and target-language cultures. 
4. Conclusion 
We consider the parallel study of native and target-language cultures to be the most efficient way of encouraging 
personal development of a student in the process of language teaching. Creating sufficient conditions for parallel 
study of native and target-language cultures is one of the main purposes of modern language teaching. Due to the 
essential role of a teacher in realization of this culturally-base educational model, we propose to take into account 
the peculiarities of student interaction with a teacher representing target-language culture and with one belonging to 
the native culture of the students. In our point of view, a truly parallel study of native and target-language cultures is 
ensured only by a combination of two teaching practices: interaction with a teacher belonging to the same culture as 
students, and interaction with a teacher representing the target-language cultures. 
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Fig. 2. Study of the target-language culture guided by a teacher representing the target-language culture 
